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Webinar Goals

As a result of your participation today, you will: 
• Explore promising practices and strategies that 

support the specific needs of English Learners 
(ELs)/Long Term English Learners (LTELs); and

• Understand the importance of coordinating 
practices to provide comprehensive support to 
ELs/LTELs.



Webinar Overview

Each presenter will share:
• Overarching approach
• Specific strategies/practices aligned with the  

approach
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Regardless of their level of academic and 
English language development, all ELs:

• Possess valuable resources and world views
• Have knowledge of their family languages
• Bring immense potential to school

Our role as educators is to:
• Set our work between who they are and who 

they are not yet, scaffolding their deep and 
accelerated growth



The Continuum of English Learners: The 
Myth



Under what conditions can the ideal be 
realized? 

• Apprenticeship
• Simultaneous development of conceptual, 

analytical, and language practices
• There are masters who model the practices
• Deliberate and varied heterogeneous grouping

The process of development of (disciplinary) 
practices continues throughout life



Quality opportunities to learn for ELs are 
characterized by: 

• Academic rigor
• High expectations
• Quality interactions
• Language focus

- Walqui and van Lier (2010)



What happens when ELs do not receive 
quality opportunities to learn?

• They are delegitimized
• Their development is truncated
• Then, we isolate them, label them “Long- term 

ELs,” and propose “remediation” for them

When, in fact, quite the opposite is needed: 
engagement, depth, acceleration



Challenge and Support

Walqui (2007), adapted from Mariani (1997) and Hammond and Gibbons (2009)



Students who are intellectually challenged and 
well supported develop linguistic, conceptual, and 

academic autonomy over time 



Theoretical and pedagogical shifts 
required of teachers

From: 

• Seeing language acquisition as an 
individual process

• Conceptualizing language in terms 
of structures or functions

• Seeing language acquisition as 
linear and progressive aimed at 
accuracy, fluency, and complexity

• Emphasizing discrete structural 
features of language

To: 

• Understanding it as a social process 
of apprenticeship

• Understanding language as action

• Understanding that acquisition 
occurs in non-linear and complex 
ways

• Showing how language is purposeful 
and patterned

— Heritage, Walqui, and Linquanti (2015)



Theoretical and pedagogical shifts 
required of teachers

From: 

• Activities that pre-teach content

• Establishing separate objectives for 
language and content learning

• Using simple or simplified text

• Teaching traditional grammar

To: 

• Activities that scaffold students’
development and autonomy as 
learners

• Establishing objectives that 
integrate language and content 
learning

• Using complex, amplified texts

• Teaching multimodal grammar
— Heritage, Walqui, and Linquanti (2015)



A future-oriented pedagogy based on 
sociocultural perspectives

• Participation in activity is central to the development 
of knowledge

• Apprenticeship into disciplinary practices moves 
students from novices to increasing levels of 
competence 

• High-challenge and high-support learning opportunities 
honor students’ capabilities

• Instruction focuses on providing “intellectual push”



Academic uses of English
development continuum

This development should be tracked over a unit of work that takes place over several classes.

— Gibbons (2009); Walqui and van Lier (2010)



An example with LTELs

School: Lanier High School, Austin, TX
Teacher: Stacia Crescenzi



Shifts in Ms. Crescenzi’s class

From:

• Remediation and stigma

• Work focused on isolated pieces 
of language

• Promoting and accepting failure

• Blaming the students

To:

• Acceleration and pride

• Work focused on robust ideas, 
intellectual processes

• Treating students as capable, 
talented individuals

• Challenging and supporting 
them



The lesson: Weaving conceptual 
understandings, disciplinary practices, and 
the language to realize them

1. Quick write and round robin

2. Anticipatory guide and diagram chart

3. Reading prediction

4. Base group discussion

5. Expert group: Focused reading

6. Base group sharing, discussion, and third-person report

7. Extended anticipatory guide

8. Writing of informational text



Base groups: Extended anticipatory guide



Jigsaw Project
• Heterogeneous groups work together preparing for 

specialized work

• Participants share content of their readings and get ready to put it 
all together and raise questions



A focus on language and genre

The focus on disciplinary language needs to 
move from the macro aspects (genre, purpose, 
understanding of interlocutor, ideas) to the 
micro (structures, words, spelling).



Two ways of making complex texts 
accessible to ELs

• Pedagogical scaffolding
• Text engineering



In Expert Groups



Example 1



Example 2



Example 3



Example 4



Expert groups: Brain injury jigsaw

Question A Dream 
Turned 

Nightmare

Mass Murderer 
or Innocent 

Victim?

Early Clues to 
Localized Brain 

Function

Supernatural 
Visions or 

Brain Injury?

Why is this 
person famous? -- -- -- --

How did the 
brain injury 
happen?

-- -- -- --

What areas of 
the brain were 
injured?

-- -- -- --

How did the 
injury affect 
the person’s 
life?

-- -- -- --



T: He can read it and he can 
spell things. And he’s very good 
at this.

S2: Why can’t I just copy it? 

T: It doesn’t help you practice 
the language. Doesn’t help him 
practice the language. I want 
you to be able to use these 
academic terms.

S2: But I know English. 

T: Yes, but psychological English.



“If we teach today’s 
students as we taught 
yesterday’s, we rob 
them of tomorrow.”

− John Dewey
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“If we could institute only 

one change to make students

more college ready, it should 

be to increase the amount

and quality of writing

students are expected to 
produce.”

— David Conley, College 
Knowledge



Common Core college- and career-readiness 
anchor standards for writing



21st century critical thinking skills in 
the Common Core

• Summarizing
• Synthesizing
• Comparing
• Contrasting
• Describing
• Evaluating
• Analyzing

• Persuading
• Proposing
• Solving 
problems

• Narrating
• Researching



Writing makes thinking visible



Academic Literacy includes 
the cognitive and tangible 
skills involved in reading 
and writing, as well as the 
integrative role of 
academic oral language.

— Genessee, Lindholm-Leary, 
Saunders, and Christian, 2005; 
August and Shanahan, 2006; 
Short and Fitzsimmons, 2007



“Without a shared understanding of what 
we mean by quality instruction, we have 
no basis from which to mount an 
improvement effort.”

— Leading for Instructional Improvement



Primary references: 
Six high-leverage instructional writing practices

1. National Literacy Panel on Language Minority 
Children and Youth (NLP; August and 
Shanahan, 2006)

2. Center for Research on Education, Diversity 
and Excellence (CREDE; Genesee, Lindholm-
Leary, Saunders, and Christian, 2005)

3. Carnegie Panel on Adolescent EL Literacy 
(Short and Fitzsimmons, 2007)



Six high-leverage writing practices

1. Teach genre writing as a process.
2. Build on students’ backgrounds.

3. Model writing for and with students.

4. Develop academic oral language.

5. Teach grammar and vocabulary explicitly and 
in context.

6. Publish (and celebrate!) student writing.
— Goldman (2013)



Practice #1:
Teach genre writing as a process

“Genres function as frames for the ways we 
act, the thoughts we have, and the interactions 
we engage in.”

— Hyland (2007)



Sub-Genres/Writing Skills versus Text 
Types: “Genre Families”

Sub-Genres/Writing Skills Text Types: “Genre Families”

Compare/Contrast, Descriptive, 
Evaluation, Problem/Solution, 
Research, Response to Text 
(summary/Literary)

Information/Explanatory

Opinion, Argumentative Augmentative

Fictional/Personal Narrative Narrative



An Integrated Literacy Approach

1. Introducing the genre
2. Unpacking the genre
3. Collaborating on writing
4. Drafting
5. Revising
6. Publishing



1–Teach genre writing as a process.
Integrated Literary 

Approach Steps High Leverage Writing Practice Activity

Introducing the Genre 
(Teacher-guided) 2 – Build on students’ background Introduce rubric criteria

Unpacking the Genre 
(Teacher-guided)

3 – Model writing for and with 
students --

Collaborating on Writing 
(Student-guided)

4 – Develop academic oral language

5 – Teach grammar and vocabulary 
explicitly and in context

Engage in meaning-making: reading, 
discussions, and writing. 

Drafting (Student-guided) -- Guide students to organize and draft 
writing.

Revising (Student-guided) --

Score rough drafts.

Use data to inform classroom 
instruction. 

Publishing (Student-guided) 6 – Publish (and celebrate!) student 
writing (Goldman, 2013)



Analytics 
rubrics

• Learning 
intentions

• Success criteria

What do I want my 
students to know and 

be able to do? 



What are you already doing that aligns to research-based 
instructional practices for language learners?

– Bell High School, Los Angeles 



Practice #2: 
Build on students’ backgrounds

“Pedagogy that encourages and supports 
students to bring their experiences, their 
culture, their heritage and language into the 
classroom maximizes learning by allowing 
students to build upon the full foundation of 
their prior knowledge.”

— Olsen (2010)



Summing up the news

• Breaking News English (emerging proficiency level)
• http://www.cnn.com/
• Newsela (also in Spanish)
• National Geographic
• News in Levels (emerging proficiency level)
• PBS News Hour
• Scholastic News
• http://www.treehugger.com/
• Upfront News (Scholastic)

http://www.cnn.com/
http://www.treehugger.com/


Practice #3: 
Model writing for and with students.

“I don’t tell them how to draft their papers; I 
show them how I draft my papers.”

— Gallagher (2011)



Begin with the end in mind.



Writing Products
• Articles (Issue-oriented)

• Biographies

• Editorials

• Journals

• Lab Reports

• Logs

• Notebooks (Science)

• Proposals

• Research Papers

• Responses to Questions

• Reviews

• Statement of Purpose Papers



Practice #4: 
Develop academic oral language



Structures for engaging students 
in academic conversations

•Think-Pair-Share
•Think-Write-Pair-Share
•Quick-Write-Draw
•Literature/Learning 
Circles
•Inside/Outside Circles
•Opinion Formation 
Cards

•The Discussion Web
•Expert Group Jigsaw
•Structured Academic 
Controversy
•Socratic Seminar
— ELA/ELD Framework, pp. 49-50



Getting the gist: Purposeful 
thinking, speaking, and writing



Language frames: Purposeful thinking, 
speaking, and writing

Citing evidence:
• The evidence clearly shows…
• Statistics clearly show…
• There is strong evidence to suggest…
• The facts indicate…
• The evidence implies that _______________.



Language frames: Purposeful thinking, 
speaking, and writing (continued 1)

Giving reasons to support an opinion:
• One reason for…

• One advantage of…

• Another point in favor of…

• A further argument supporting…

• One other advantage of…

• One of the main arguments in favor 
of_________________ is _______________.



Language frames: Purposeful thinking, 
speaking, and writing (continued 2)

Responding to someone else’s opinion:
• One disadvantage of…
• One objection to…
• One argument against _______________ is 

_______________. 



Practice #5: 
Teach grammar/vocabulary explicitly 
and in context

“Keeping a vocabulary notebook is one of the 
most effective and efficient techniques for 
students to assume the responsibility for 
learning vocabulary.”

— Reid (2011)



Examples of vocabulary notebooks



Practice #6:
Publish (and celebrate!) student writing

Making writing “public” 
through technology…

• Initiates discussions

• Reinforces content

• Fosters new learning

• Draws connections

• Encourages reflection
— Goldberg, Russell, and Cook (2005)

Examples:
• Edmodo

• Screencasts

• Presentations

• Letters

• Global Learning Networks



A WRITE Classroom

– Mueller Charter School, San Diego 



Six high-leverage instructional writing 
practices

• Teach genre writing as a process.
• Build on students’ backgrounds.

• Model writing for and with students.

• Develop academic oral language.

• Teach grammar and vocabulary explicitly and in 
context.

• Publish (and celebrate!) student writing.
— Goldman (2013)



Creating Teacher Expertise

“A very effective way [to create ‘expert’ 
teachers] is to have teachers experience 
this type of learning [instructional 
practices] themselves, because, really, that 
is how we change — by experiencing 
something new that is successful in all its 
complexity.” 

— Haas, Fischman, and Brewer (2014)



“It [achieving quality learning] is the 
equity and social justice issue of our 
time.”

— Leading for Instructional Improvement
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Resources

• Follow REL West on Twitter: @REL_West

• Subscribe to our newsletter: 
https://relwest.wested.org/

• Visit our EL Alliance page for reports, briefs and 
webinars: https://relwest.wested.org/alliances/5

• Submit requests for research-based information through 
Ask A REL: 
http://ies.ed.gov/ncee/edlabs/askarel/index.asp

https://twitter.com/REL_West
https://relwest.wested.org/
https://relwest.wested.org/alliances/5
http://ies.ed.gov/ncee/edlabs/askarel/index.asp
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